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STUDIES IN THE LUTHERAN HERITAGE: LAW, LOVE, AND ORDER
LECTURE I Martin Luther: Scholar and Educator

Four hundred and fifty-five years ago this fall a
young teacher in Germany was fretting about one of
the games academicians. played in those days. He was
preparing the formal statements for a disputation to
which he was inviting his own academic community. He
was deadly serious.

We now know the dramatic effect and the profound
consequence of the 95 Theses nailed on the door of the
Castle Church at Wittenberg. I am honored to have the
privilege of speaking to you here in recollection of
some of the effects of the Lutheran Reformation. It
is a great pleasure to pay tribute to its great archi-
tect, Martin Luther, lecturer on the Bible at the
University of Wittenberg. I emphasize the title, be-
cause from 1512 when the Augustinian order placed
Luther on the teaching staff at Wittenberg, to his
death in 1546, the Reformer never had another title
or calling. From the beginning to the end of his pro-
fessional career he was a university professor. He
held no other office.



Teaching, however, implics preparation for teach-
ing, a mastered subject matter, a substance of know-
ledge to be conveyed to students and scholars. The
substance of knowledge which he took for his study-
and concern was the content of the Bible, the holy
and God-given book of life. He regarded it, as in-
deed it is, as the most important resourcc ever '
placed in human hands. He said: 'For some years
now 1 have read through the Bible twice every year.
If you picture the Bible to be a mighty tree, and
every word a little branch, I have shaken every
one of those branches because I wanted to know what
it was and what it meant" (Luther's Works, 54, 165).

Though Luther's cducation and his wide interests
gave him a competence in many fields of human know-
ledge, biblical studies remained his primary coneern.

lle took this book and made it the fundamental basis
of his study and his teaching and became, saving only
the inspired writers of the Bible themselves, the
greatest Biblical authority of all time. From the
resource of Holy Scripture he drew the theological
understandings that restored Apostolic theology and
re-established a Christ-centered Gospel. His preach-
ing and the monumental literary remains of 'his life
gave the world an authentic witness to God's will
and love for humanity.

Martin Luther was a man of God from the begin-
ning to the end of his life. His work was more
than academic because, his interest in his studies
notwithstanding, his paramount concern was for the
‘salvation of lost souls. For the purpose of these
papers we merely take note of this, recalling that
competent historians and theologians have dealt
comprehensively with Luther's theology. '

* ' .
Full refercnces are given in "Works Cited", at
the end of this series of lectures.
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The purpose of these papers is to observe how
Luther took from the pages of Holy Scripture a vast
resource of wisdom applicable to life and to learn-
ing. Recognizing the values of both law and order
among men, he applied the standards of love as the
effective catalyst for the realization of law and
order. Luther's studies never took him out of the
world of reality. ''The Psalter," Bornkamm remarks
'""linked him with his own world by a thousand ‘cies.',1
(quoted in Rupp, 1951, p.37)

To Luther the mind and human reason, subject only
to the will and wisdom of God, was the means for the
propagation of truth and the improvement of the hu-
man condition. He said that if the Gospel were to
be furthered by the powers of the sword, Jesus would
hardly have entrusted it to fishermen. (quoted in
Rupp, 1951, p.94) The monasteries, Luther recalled,
were closing without the use of force. He had never
thrown a stone or set a fire to end the vanities and
the abuses of monasticism. The word, spoken and
wr@tten, had been his only recourse, and the words
this man spoke and wrote have changed the world. He
stands before us today, the mentor and paragon of
modern civilization. He is, among so many other
things, the scholar's scholar, the father of modern
education. - : .-

Martin Luther: -Scholar

. Luther's education and preparation for a career
is evidence ‘that though a giant, he was not standing
in isolation -in his 16th century world. He was,
rather, the crystallizing force in a process that
had anticipated him by several centuries and was to
continue long after his death. His own family well
represents economic changes that were in progress

in his lifetime. His education illustrates the play
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and counterplay of intellectual forces that shaped
his 1life and enriched the theological and ideclo-
gical structures that remain the heritage of the
Reformation.

The voyage of Columbus in 1492 is illustrative
of the rushing progress made during the Commercial
Revolution of the 15th century. The life story of
Hans Luther, the Reformer's father, is an inter-
esting case study in the economic history of the
period. His ancestors had been feudal serfs who
had been liberated from the bondage of serfdom and
had achieved a precarious existence as landholding
farmers. Hans Luther had not inherited his father's
holdings and had elected to find his means of liv-
lihood in copper mining. He worked hard at it and
became, successively, mine laborer, superintendent,
lessor of mines, and, eventually, a prosperous mine
owner well abte to afford the luxury of an education
for his eldest son.

Martin was born at Eisleben on November 1Q, 1483,
the eldest of ten childremn teo survive infancy. When
the mines closed at Eisleben a few months after
Martin's birth, the family moved to Mansfeld, which
became the permanent home of Hans Luther and his '
family, and where Hans served in the dignity of a
ward alderman. Luther's formal education began at
Mansfeld and continued through the elementary and
secondary levels at Magdeburg and Eisenach. In
1501, at the age of 17, Martin entered the Univer-
sity of Erfurt, one of the best if not the most
prestigious of the German universities. Here, by
the age of 21, he had completed his studies leading
to both the B.A. and the M.A. degree, and had em-
barked on his legal studies,

Then, abruptly, in July 1505, Luther entercd the
Augustinian Monastery at Erfurt. Tt is significant
that he should have attached himself to this order,
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the most pious and serious of the mendicant orders.
And it was even more important that the Erfurt house
of §he Augustinians belonged to the Observants, a
strict group in comparison to the lax Conventuéls.
The Observants observed worship hours conscientious-
ly and maintained the highest monastic ideals. 'Out
of this perfected Catholicism, not out of the rotted
and decaying Catholicism, the German Reformation of
Luther originated.'" (Lau, 1962, p.29)

Luther was no sooner established in his monastic
routines when the authorities in his house sent him
back to the university. Now, however, the education-
al objective was ordination to the priesthood. It
meant that the Reformer was enabled to study theology
a?d pursue his own quest for a spiritual peace of
mind. Given his eagerness to learn, his studies were
completed in the remarkably short time of less than
two years. His ordination marked the beginning of
tpe last phase of his formal training. For the next
five years he was engaged in doctoral studies under
the prompting of his monastic superiors. His trip
to Rope (November 1510-March 1511) and temporary
Feachlng assignments at both Erfurt and Wittenberg
interrupted his studies. On October 18, 1512, the
degree of Doctor of Theology was conferred on’him.
The necessary fees were paid by the Elector of Sax-
ony on condition that Martin Luther accept a life-
time appointment to the chair of Lecturer on the -
Bible at the University of Wittenberg. The confer-
ral of the degree made a teaching career mandatory
and a1§o required the candidate to commit himself
to a life of preaching. Luther accepted his appoint-
ment and recognized the conferring of the degree as
a formal calling into his life's vocation. The fu-
ture Reformer was now 27 years of age.

So much for this brief sketch of Luther's formal
education. In order to understand the broad sweep
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of knowledge which was to serve him so well in his
biblical studies, we must have some grasp of the
currents of thought which shaped the mind and deter-
mined the theological methodology of the great Re-
former. The first of these was Medieval Scholasti-
cism, the second Medieval Mysticism, and the third
Renaissance lumanism.

The term scholasticism is a reference to the
schoolmen of the universities who applied their schol-
arship to a new methodology in biblical studies.

They had become acquainted with the literature'of ‘
classical antiquity and believed that the application
of logic and reason, as employed in ancient philof
sophy, would enhance and further their understanding
of the Bible. The movement flourished from 1050

to 1350, and its profound influence extended into

the Reformation of the 16th century. Scholasticism
may be compared to the 19th century effort to create
a harmony between religion and the scientific ph;lo—
sophy of Charles Darwin. The darling of the Medieval
Scholastics was the late Greek philosopher Aristotle
(384-322 B.C.), whose application of logic and use

of the syllogism seemed so fully pertinent to a study
of God's Word. The movement engaged some of the
greatest minds of all time, and theology came to be
regarded as thc queen of the sciences.

The classic exposition of this movement was that
of Thomas Aquinas (1225-1274). Well versed in the
writings of St. Augustine (A.D. 354-430), Thomas
Aquinas could see no conflict between faith and.
reason and believed that the teachings of the Bible
could be understood and demonstrated by the processes
of reason. In his Summa Theologiae, the standard
formulation of Scholastic Theology, he wrote:

Since God is the origin of both nature and revela-
tion, both reason and faith are from llim and cannot
be in conflict with each other, nor ean knowledge

G-

reached through the senses contradict the truth

which is given through revelation and apprehended
through faith.

William Occam (about 1300-1349), the English
scholastic theologian, often referred to as the In-
vincible Doctor, took a considerable step beyond
Aquinas in challenging the temporal authority of
the pope. He also challenged the earlier scholastics
by denying the preeminence of reason over faith and
declared that the Bible, not reason or logic, is
the source of faith. His work laid the foundations
for the theology of the Reformation, under which
scholasticism ceased to be an effective and cred-
ible influence in Western thought.

In point of time the movement known as Medieval
Mysticism ran roughly parallel to Scholasticism.
Where scholastic theology had only an intellectual
appeal and affected the people only indirectly,
Mysticism had a popular appeal to the masses of
pious Medieval Christians. It was a personal, emo-
tional, and often passionate approach to God. It
influenced personal life profoundly in its effort
to secure a purity of heart and life through a mys-
tical union of the soul with God. Mysticism encour-
aged and fostered a devotional and worshipful atti-
tude in contrast to the customary formal and out-
ward practice of religion. It emphasized the exper-
ience of religion in contrast to a mere intellectual
assent to the articles of faith and the rituals of
the Church. It was an effort of a inner faith to
apprehend God and to possess Christ. Modern Pente-
costalism and the Jesus Movement are illustrative
of the spirit of Medieval Mysticism.

St. Bernard of Clairvaux (1091-1153), St. Francis

of Assizi (1182-1226), and Catherine of Sienna (1347-
1380), early mystics, like the later Ignatius of
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Loyola (1491-1556), did not stand in opposition to
the Church. They and the mendicant orders simply
sought to strengthen the true faith and to uphold the
established church. Their emphasis was on teaching
and preaching rather then on the formal fulfillment
of the sacramental rites of the Church. Their evan-
gelical message was based on the New rather than on
the 01d Testament and they saw Jesus as Mediator
rather than as a figure in the sacramental system.
The Brethren of the Common Life exemplify Mysticism
at its best. Members of this Medieval order of
laymen lived under a rule and devoted themselves to
a life of teaching God's Word and rendering practi-
cal service to humanity. The Imitation of Christ,
a devotional book written by Thomas a Kempis (1380-
1471), is illustrative of literature circulated by
the Mystics in the late Middle Ages.

Medieval Mysticism tended to prosper as an accom-
paniment of social and political unrest. Renaissance
Humanism was to rise and flourish in the wake of the
affluence generated by Italian economic expansion.
Initially, Italian lumanism was a revival of interest

in the literature and languages of classical antiquity.

The wealth of Italian merchants subsidized the search
for ancient manuscripts and a new generation of scho-
lars and literati edited and translated the secular
wisdom of the past. These scholars and men of letters
also gave their generation and posterity a brilliant
and vibrant literature in the vernacular languages.
Museums were opened to house the treasures of anti-
quity, and libraries, including the great Vatican
Library, were established to preserve the priceless
heritage of the past. The arts, especially painting
and architecture, were enjoying a new golden age as
the wealth of Italy was lavished on everything re-
lated to beauty and knowledge.

Mén turned from the subleties of an arid Scho-
lgstlcism to find freedom of expression in a world
liberated from the authoritarianism of the Church
and‘the intellectual bondage of the past. The mon-
astic ideal of life was rejected in favor of an en-
lightened observation of the world and an admiration
gf thgvgorklgf the hands of men. Man was called from

morbid self-mortification j
oacuras op ot to the enjoyment of the

Italian Humanism was secular and elite. It passed
by the masses of people for whom the conditions of
life were largely unchanged. The Renaissance in the
north of Europe assumed both popular and religious
overtones as scholars turned to biblical antiquities
biblical texts, and the writings of St. Augustine ’
and the other Church fathers. The Vulgate, Jerome's
trapslation of the Bible, was edited to remove some
of its errors and the Donation of Constance was ex-
posed as a forgery. Erasmus of Rotterdam (1466-1536)
produced an edited Greek New Testament set in parallel
columns with a fine Latin translation. The arts and
a vernacular literature appealed to the masses and
prlnt%ng presses, unavailable to the early Italian
lhmgnls?s, gave new scope for learning and the dis-
semination of knowledge.

Thg strength of Humanism lay in its creative scho-
larsh}p and its exaltation of the individual. The
ascetic ideals of Mysticism and the speculative and
philosophical ideals of Scholasticism had lost their
force and significance. But Humanism had its own
weakness. The posture of art for art's sake and
the exaltation of beauty and human dignity were not
enough to sustain a movement that really had no sub-
stance or concrete program for human betterment.
In‘the long run the Humanists suffered from a paral-
ysis of action and the lack of adequate motivations
Indegd.none of the movements we have reviewed Scho:
1§st1c1sm, Mysticism, or Humanism, was able té sur-
vive the profound changes wrought by the Reformation.
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Yet in their time, and with all their individual
shortcomings, they served useful purposes in th§ pro-
gress of the Reformation and the broadening horizons
of Western civilization.

All three must be taken into account in a review
of Martin Luther's educational background. lis studies
began at the Mansfeld Trivialschule where the Med%eva}
Trivium, grammar, logic, and rhetoric was the basic
curriculum. The study of Latin began early. Table
prayers, the Ten Commandments, the Creed, the Lor@'s
Prayer, and llail Mary were memorized. Large sections
of the Plenarium, a manual of worship, was mastered
so that:

By the time a student graduated from one of Fhese
Latin schools he was well prepared to enter into
the spirit of Catholic worship services and to
participate in the Masses, which all hgd‘thel?
special liturgies. In brief, this training aimed
to nurture the children as loyal members of the
church. (Schwiebert, 1950, p.117)

In his fourteenth year, spent at a Latin school
in Magdeburg, Luther probably had his first encounter
with the Brethren of the Common Life. They brought
to him their love for Holy Scripture and influenced
him by the sincere piety of their Christianilife.
It may have been at Magdeburg that Luther first saw
a whole Bible, chained for security reasons, to a
library desk.

After one year at Magdeburg the young scholgr went
on to Eisenach to the modern equivalent of a high
school. According to !Melanchthon's account, Luther
here "rounded out his Latin studies; and since he
had a penetrating mind and rich gift§ of expression,
he soon out-stripped his companions 1n'eloque§ce,
languages, and poetic verse'" (quoted in SchW}bert,
p.125). In later life Luther often had occasion to
recall the excellent instruction and the happiness

of his four years at Eisenach.
-10-

In the spring of 1501 he matriculated at the Uni-
versity of Erfurt to undertake the 18 months of in-
tensive study required for the B.A. degree. He stood
thirtieth in a class of 57 when his B.A. degree was
conferred. By 1505 he had completed the liberal arts
course leading to an M.A., now ranking second in a
class of 17. Crotus Rubeanus, a roommate in Luther's
Eisenach dormitory room, later referred to the Reformer

as a ''learned philosopher'. Of his graduation Luther
later wrote in words that will evoke chords of memory
in every degree candidate: "It was a glorious and

splendid time when the successful candidates received
their degrees; torches were carried in front of them
and tributes were paid to them; in my opinion there is
no earthly pleasure known to man that equals it"
(quoted in Kooiman, 1955, p.21).

The two strains of late Medieval thought happily
combined at the University of Erfurt were the Occamist
form of Scholasticism and the humanistic tendencies
that were becoming so popular on European campuses.
Outstanding among Luther's Erfurt teachers was Bartho-
lomaeus von Usingen, an Occamist who made a careful
distinction between the Bible and Aristotle as reli-
able sources of knowledge. Erfurt was a good example
of instruction in the Via Moderna, the new way of the
followers of Occam, as contrasted with the Via Antiqua,
the old way of Thomas Aquinas. In the New Way, Philo-
sophy was divided into dual..categories: there were
the things one knew by faith through divine revela-
tion, and there were those things to which the know-
ledge of this world and the best efforts of reason were
to be applied.

After acquiring his M.A., Luther began at once his
legal studies. His father, now a man of considerable
wealth, gave him the volumes of the Corpus Juris Civilis,

the ancient foundation of legal knowledge and train-
ing. Within two months Luther had made a critical and
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far-reaching decision. lle abandoned a legal career
and joined himself to the monks in the Augustinian
House at Erfurt. It was a fortunate decision because
now he had the support of the monastic establishment
to continue studying in the area where his real in-
terests lay.

But he was a new Luther. The spiritual struggle
that had induced him to enter the monastery drove
him in a frenzied search for truth and peace of mind.
Having been ordained priest, he moved on to studies
leading to the degree of Doctor of Theology. The
first stage of this program gave him the title Bib-
licus and qualified him to lecture on the Bible.
The second stage, designated by the title Formatus,
involved mastery of the terminology of Medieval the-
ology. As Sententiarius, the candidate was qualified
to teach the scholastic handbook, Peter Lombard's
Sentences. The last step in the candidate's progress
entitled him to a position as Lecturer on the Bible.

Before he had finished the first stage he was
assigned to a temporary teaching position in moral
philosophy in the Augustinian House in Wittenberg.

He returned to Erfurt to teach Lombard's Sentences.
Then came the five month journey to Rome in the in-
terests of the Monastery at Erfurt. In proceeding

to the doctorate on October 18, 1512, Luther had com-
pleted a rigorous academic discipline. He had demon-
strated his qualifications as a teacher. He had read
the Latin classics and the works of the theologians
of both the Via Antiqua and the Via Moderna. He had
read all the writings of St. Augustine and most of

the work of the other Church Fathers. He was well read

in Church History, the exegetical literature of the
Middle Ages, and the Canon Law. e was steeped in
the pious literature of the Medieval Mystics and
thoroughly trained in the scholarly mechanisms devel-
oped by Renaissance Humanism. Yet, as he later said

of the day his final degree was conferred, "When I was

made a Doctor I did not yet know the light."
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Martin Luther: Educator

It is one of the strange and remarkable ironies of
history that the Lutheran Reformation, in the first
year of its course, should have been financed by rev-
enues provided by pilgrims and worshippers drawn to
the Castle Church at Wittenberg to venerate the col-
lection of relics exhibited there by Frederick, the
Elector of Saxony. ’

Greater Saxony had been divided into two juris-

“dictions in 1485. The electoral title had been given

to the ruler of the area held by Frederick the Wise.
The ducal title was given to Frederick's cousin Duke
G?o?ge, ruler of the other area in the original di-
vision. One of the problems of the division was that
Dgcal Saxony found itself possessed of two universi-
ties, while Electoral Saxony had none. It was a mat-
ter of great concern to Frederick the Wise. At a time
when Renaissance learning and the pursuit of knowledge
was so highly valued among princes in all of Europe
Frederick felt that without a first-rate university’

Ele§tora1 Saxony would be only a second-class princi-
pality.

He had come to his position as Elector out of an
ungsually pious development as a young man. A pil-
grimage to the Holy Land, reflective of his serious-
ness about religion, stimulated a fervent interest
in the relics, and when he came into a position of
wealth he maintained a corps of collectors who bought
relics for him and sent them to Wittenberg for dis-
play in the Castle Church. Eventually Frederick's
collection of relics became the largest in Europe.

It included 33 fragments of the cross, a splinter
from the crown of thorns, many bones from the Holy
Innocents, and a piece from Moses' burning bush. The
oft-quoted figures of Meinhard, published in 1509
indicate that there were over five thousand items:
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many encased in beautiful reliquaries. By 1518 the
collection had grown to 17,000 items capable, by what-
ever assessment was made, of providing indulgences of
127,799 years and 116 days.

One should by no means regard all this as the vanity
of an obsessed collector. Frederick was genuinely
pious and a sincere Christian, held in honor by his
contemporaries as the model of a truly Christian prince.
His appellation ''the Wise" was deserved. Ilis life
story reflects a man of undoubted integrity, fully de-
termined and completely capable of ruling his people
in justice and in love.

Frederick's passion for his relics and his desire
for a university in Electoral Saxony eventually led
to a rebuilding of the city of Wittenberg, including
especially the Castle and the Castle Church which it-
self was becoming a magnificent reliquary. In 1502,
just ten years before Luther's appointment to a chair
on the faculty, the University of Wittenberg was founded
under the full control of the Elector. From the be-
ginning the Wittenberg house of the Augustinian Order
was given a large role in the development of the Uni-
versity. '

The District Superintendent of the order, John
Staupitz, was given the responsibility for staffing
the four colleges: Liberal Arts, Medicine, Law, and
Theology. Georg Spalatin, the Elector's chaplain and
secretary, represented Frederick in problems of fund-
ing and management and in the provision of a suitable
library. 1In filling faculty posts the main objective
was competence in teaching. The first members of the
faculty represented both Thomist and Occamist strains
of Scholasticism. Humanists, as well as men with lean-

ings toward Mysticism, were appointed. Two men, Rheticus

and Reinhold, were enthusiastic believers in the Coper-
nican theory, so severely censured by Luther. Fred-
erick's personal philosophy of education may well be
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said to have laid the foundations for the modern con-
cept of academic freedom. He insisted that instruc-
tors in the university be free to pursue knowledge
without interference from arbitrary academic or polit-
ical authority.

Martin Luther's presence in the university from
1512 to 1646, a 34 year period, made Wittenberg unique
among the universities of Europe. For one generation,
until its collapse in the Schmalkaldic War, it was the
most important university in all Europe. Despite its

‘recent beginnings, its enrollments were about double

the average enrollment for the ten major German uni-
versities. Only one other approached it in size, that
of Leipzig in Ducal Saxony (Elton, 1958, p.432). In
the 34 years of Luther's tenure the methodologies of
education were revolutionized. The contemporary philo-
sophies of learning and intellectual currents were
sifted and strained. A scholarly concern for the sub-
stance of truth rejected philosophical and methodolo-
gical impediments to learning in such a way as to re-
form and revitalize the whole concept of scholarship
and learning.

The substance that Martin Luther dealt with was the
Bible, God's revealed Word. His objective was to learn
what God has to say to sinful man. To that purpose
he applied all his talents and energy. In the process
he taught teachers and scholars how to apply their
minds to the substance of other matters of academic,
scientific, and social significance. For this contri-
bution, education and learning are greatly in his debt.
Luther's great strength and his creative scholarship
lay in his ability to find uses and values in all the
intellectual currents about him and in the tangled
skein of human knowledge, and to apply them shrewdly
and judiciously in the quest for truth.

The Lutheran Reformation began at the University
of Wittenberg five years after the beginning of Luther's
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professorship. One might well say that a movement of
this kind had to originate in an academic setting be-
cause it was begotten of scholarship and nurtured in
the relationship between teacher and student. Is it
not further true that the essential function of the
Church is educational? The Medieval Church had lost
sight of the great commission '"Go ye and teach all
nations'. Luther brought the Church back to the com-
mand of Christ, preparing a generation of teachers
and pastors. And he left behind him a literary leg-
acy of teaching materials and substantive knowledge
that has influenced the entire Christian Church since
his time. The Church has been the poorer to the de-
gree that it has neglected or forgotten his pedago-
gical principles and his contribution to knowledge.

The Luther who had lectured on the Nichomachean
Ethics in his term as visiting lecturer at Wittenberg
grasped enthusiastically his new charge in 1512. He
assumed the lectureship in the Book of the Bible, a
chair previously held by Johannes Staupitz, who now
was the Academic Dean at the University. The Reformer
began with lectures on Genesis (1512-1513) and con-

tinued with the Psalms (1513-1515), Romans (1515-1516),

Galatians (1516-1517), Hebrews (1517-1518), and so on
until his death. Seldom absent from the university
or too occupied with other things to carry on with his
assigned teaching duties, Luther missed few lectures
in his lifetime. His students and their welfare was
never a secondary task. But he was busy. 1In 1516 he
said:
I require two scribes or secretaries. I spend al-
most all my time writing letters, so that I am not
sure whether 1 am repeating what I said before. I
am lecturer at the convent, reader during meals.
I am also called from day to day to preach in the
parish church, act as regent of studies at the con-

vent and sub-vicar, which means prior of eleven con-

vents. I have to gather the fish at Leitzkay,

-16-

administer the affairs of Hrezberg at Torgau,
lecture on Paul, edit my lectures on the Psalms,
and besides am burdened with writing letters

which, as T have said, takes up much the greater
part of my time. I have insufficient time for
prayers in the breviary or for saying Mass. In
addition to all that I have to fight against the
temptations of the world, the flesh, and the devil.
(Quoted in Green, 1964, pp.37,38)

His lectures in the first years were encumbered by
medieval conventions and exegetical procedures. Grad-
ually the Reformer changed his method to a more prac-
tical and utilitarian turn. The Humanists had given
him the linguistic tools of scholarship and the aware-
ness that sound exposition of Scripture must be based
on the grammatical and historical sense of the text.
Yet he never lost the values of his Scholastic train-
ing, since he continued to base interpretation and
conclusions on reasoned argument subordinated to the
divine revelation. It will not be forgotten that at
his great moment at Worms he refused to recant unless
his writings were proved erroneocus 'by the testimony
of Scripture or by evident reason'.

Nor was the heritage of Mysticism lost on him, as
is evident in his intense personal piety, but he re-
mained too much the scholar to be betrayed into the
superficialities of much of mystic theology. All three
movements, Scholasticism, Mysticism, and Humanism,
had played their part in the making of the Reformer.
All three, distilled in the process of scholarship,
made their contributions in the quest for truth.

A verbal portrait of Luther as teacher is left us
by one his students, an Augustinian friar from Cologne:

He was a man of middling height, with a voice both
sharp and gentle: it was soft in tone, sharp in
the enunciation of syllables, words, and sentences.
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lle spoke neither too rapidly nor too slowly, but
evenly and without hesitation, as well as very
clearly, and so logically that each part flowed
out of what went before, He did not get lost in
the maze of language, but first expounded the in-
dividual words, then the sentences, so that one
could see how the content of the exposition arose,
and flowed out of the text itself. For it all
hung together in order, word, matter, natural and
moral philosophy . . There was never anything
in his lectures that was not relevant or full of
meaning. (Quoted in Green, pp.48,49)

As many as 400 students are said to have attended
Luther's lectures at the height of university enroll-
ment. A total of 16,000 students were registered
during the 34 years of his professorship. No estimate
can be made of the number of persons who heard him
preach (150 times in some years) in his frequent ap-
pearances as guest preacher in Wittenberg churches and
the cloister chapels. The effect on his generation
was incalculable. }is hearers knew that they were
listening to a great teacher and man of God. llis
greatness as a teacher was evident at the beginning
of his career. The intensity and urgency of his
speech and manner deepened and accelerated the more
he realized that the salvation of souls depended on
a continuing presentation of the Gospel.

Nowhere does Luther demonstrate so clearly both
his total grasp of the content of Holy Scripture and
his masterful understanding of the effective princi-
ples of education as in the Small Catechism of 1529.
A towering giant in the intellectual world of the 16th
century, he was able to lay aside his academic pre-
eminence and speak to the people, yes, to children,
in the precious simplicity of the questions and ans-
wers of the Catechism. What other textbook has gone
through so incalculably many editions, in so many lan-
guages? What other book has been memorized by so many
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people for their spiritual training and nurture? The
McGuffey Reader with its two generations of service
and one hundred and twenty-two million printed copies
pales into insignificance by comparison.

And the Catechism was more than just effective ed-
ucation methodology. That small book has stood the
test of time and infinite use as a faithful summation
of the content of the Bible. Everything essential to
the salvation of man is in that little book, in words
and organization comprehensible to all. The Catechism
revolutionized religious education. It became the
pattern for similar books produced by the Jesuits in
the furtherance of Catholic education; and it was used
by Protestants outside the influence of the Lutheran
Confessions.

Luther's own education had been based on the found-
ation of the liberal arts. He had studied God's word
under a variety of methodologies. At no time did he
make clear cut distinction between religious and sec-
ular knowledge. All knowledge, he believed, had a
relevance to human life and to an understanding of the
magnitude of God's love. How could one understand the
Word of God without an understanding of the nature of
life; without a grasp of the problems of human rela-
tionships and fundamental elements of human vocations?
His was no simplistic admonition, like that of Massa-
chusetts' Deluder Satan Act, to learn to read so one
could read the Bible. He considered all knowledge
within the sphere of human interest. He considered
knowledge to be a precious gift of God.

In demanding free, compulsory, and tax-supported
education for all, Martin Luther was anticipating the
American pedagogue Horace Mann by three hundred years.
Two principal essays outline the Reformer's princi-
ples of education: 'To the Councilmen of All Cities
In Germany That They Establish And Maintain Christian
Schools" (1524; in Luther's Works, 45, 347-378),
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g his tenure at Wittenberg Luther was both
teacher and counselor to thousands of students. Both
students and friends sat at his table listening to

his counsel on all manner of questions and issues.

The published ""Table Talks" are evidence of the Re-
former's wide-ranging interests and the numerous ques-
tions on which he was prepared to give counsel in his
generous concern for everyone's problems.

We see his approving presence at an initiation
ceremony for new students at Wittenberg. Theodore
G. Tappert (1959) describes the proceedings:

The fledglings were called ‘yellow bills' who
needed to be tamed before they could become ac-
cepted members of the academic community. After
they had submitted to humiliating harassments,
horns which had previously been attached to the
students' heads were removed, salt was sprinkied
on them in token of their need to be preserved from
corruption, wine was poured on their heads to mark
their entrance upon a new and more exalted kind of
life, and finally they were "absolved," as it was
called, from their low estate. Luther was invited
to such ceremonies and often participated in them.
On one of the occasions when (Luther) addressed

entering students (he said): "This ceremony is in-
tended to make you humble, so that you may not be
haughty and arrogant and given to wickedness. Such

vices are monsters with horns, and these are not
becoming to men and students. Therefore, humble
yourselves. Learn to be patient., You will be sub-
ject to molestations all your 1life. When vou hold
important offices in the future, burglers, peasants,
noblemen, and your wives will harass you in various
ways. When this happens, do not become impatient.
Bear you cross and your troubles with equanimity and
without murmuring. Remember that you were initiated
into trouble in Wittenberg. Say that you first began

to be "hazed" in Wittenbcrg when you were a young
man. Now that you are more distinguished, say that
you have more grievous vexations to bear. So this
your "disposition" is only a symbol of human life
in all its troubles and castigations.' (p,4)

We hear Luther's admonitions toward proper decorum
at university dances and his severe reproof of a neg-
ligent student: "I shall not hear more of this, nor
shall I suffer such an example of disobedience in my
house or at my table, even if you possessed the wealth
of a Count. Pay heed to what I say, for I shall not
stand for such conduct from you or anybody else' (Quoted
in Tappert, p.17). We hear the Reformer complaining that
"we have a large number of young men from a variety of
lands and the girls have become bold, run after the fel-
lows in their rooms and wherever else they can, and of-
fer them their love gratis" (in Tappert, p.14). Luther
writes to a worried mother: "Your son John is attached
by a great love to an honorable girl here . . ., . 1
am unwilling to see his hope turn to ashes. The girl
pleases him very much, her station in life is not un-
like his, and she is, besides, a pivus girl of an hon-
orable family . . . It therefore behooves you, as a
loving mother, to give your consent'" (in Tappert, p.15).
Luther diagnosed the illness of one of his students
in these words: "The reason for your illness is love.
Studying seldom has this effect" (in Tappert, p.14).
On another occasion the reformer ruefully "observed that
many of the students have rejoiced over rumors of the
plague, for some have developed sores from carrying
their schoolbags, some have acquired colic from their
books, some have developed scabs on the fingers with
which they write, some have picked up goutiness from
their papers, and many have found their ink to be get-
ting mouldy. In addition, they have devoured letters
from their mothers and these have made them hearsick and
homesick' (In Tappert, pp.17-18).
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